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Introduction 

The 2008-2009 CAC Committee on Charter and Magnet Schools was charged with conducting a 
thorough evaluation of what charter and magnet school programs are being used in other school 
districts – both for low- and high-achieving students – and how those programs are maximizing 
student achievement.  

From September 2008 until March 2009, the Committee met ten times. Between meetings, 
members divided up various tasks that included the review of literature on charter and magnet 
schools, the identification of best practice educational concepts, and analyses of district data to 
identify present or future needs. Committee members also conducted a number of site visits1:  
Lincoln Magnet School and Cordelia Dammann Early Learning Center, both in Springfield; 
Valeska Hinton Early Childhood Center in Peoria; and YouthBuild Charter School in 
Bloomington.  Committee members also met with several staff members involved with pre-
Kindergarten (Pre-K) programs for Unit 5 schools.  

As a result of the research, this report will address information on magnet and charter schools 
including the concepts, benefits and challenges of these types of schools, impact data, and the 
costs to implement and operate them. The report also includes an analysis of the district’s needs 
based on existing data and a programmatic recommendation based on the district’s most pressing 
identified needs.  

 

 

                                                           
1
 Notes from each of these site visits are included in the appendices 
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Executive Summary 
 
Through a needs analysis, the 2008-2009 CAC Committee on Charter and Magnet Schools found 
the most pressing needs of the district are the high number of at-risk early childhood students 
currently underserved in the community and the failure of three Unit 5 elementary schools to 
meet Adequate Yearly Progress (AYP). Based on these identified immediate needs, the 
committee recommends that Unit 5 convert Brigham Elementary School into a blended at-
risk/ECE K-3 magnet school combined with a centralized Pre-K/Early Childhood Education 
(ECE) program. In addition to this conversion, we recommend the establishment of a similar 
PreK-3 satellite school at a more centrally located elementary school (e.g., Colene Hoose or 
Sugar Creek). A K-3 magnet school and a centralized Pre-K at-risk/ECE program at Brigham 
Elementary in conjunction with a satellite campus at another elementary school will result in a 
community of teachers, parents, administrators, and resources dedicated to early childhood 
learning and development.  
 
The district’s early childhood programs serve only qualifying at-risk children. Long-term 
experiences with Head Start programs throughout the country have documented the importance 
of the quality of the elementary education experience for disadvantaged children when it comes 
to retaining the learning and development gains made through their early childhood programs. 
Without this, children’s skills may ‘fade out’ as they progress throughout elementary education. 
Converting Brigham and a centrally located satellite school into PreK -3 centers will provide 
aligned learning and support to the district’s at-risk population from preschool throughout grade 
three, the most critical years for helping children lay the foundation for their learning and 
development. Doing so will also assure the district retains its maximum investment with early 
learning education and prevent the remediation often needed for these children in later years of 
schooling.   
 
The committee recommends a K-3 magnet school rather than charter school. The issuing of 
charters is limited by the State of Illinois and Unit 5 already has an existing charter partnership 
through YouthBuild. Expansion of a charter with YouthBuild is possible and should be based on 
future success and district need; however, the committee believes that a K-3 charter school is 
beyond the scope of YouthBuild’s mission. Finding an outside organization or entity with the 
resources and vision to establish another charter school may be difficult, yet the committee 
recommends that the administration and board remain open to proposals from ambitious 
organizations with the ability to provide start up funds and sustain a curriculum that would 
benefit the community. Unit 5 would also benefit from designating an individual to stay well 
versed on state charter school laws, trends and funding availability. 
 
Members of the committee agree that the conversion of Brigham Elementary into a PreK-3 
Magnet School and a PreK-3 satellite campus would address the most immediate and pressing 
needs of the district.  Members also identified promising research-based concepts that should 
also be considered by the Unit 5 School Board in the future:  a gifted magnet school, a Spanish 
immersion school, and a blended high school/college. Details of each of these concepts are 
provided in this report.  
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Background of Magnet and Charter Schools 

The first step taken by the Magnet and Charter School Committee was to learn more about 
charter and magnet schools, including pros and cons, impact data, and financial costs. The first 
section of this report outlines the information found by committee members regarding magnet 
and charter schools. 

Magnet and charter schools emerged as an educational option designed to racially integrate 
schools, provide variation in traditional public education, offer more autonomy in governance 
and provide more innovative curricular opportunities to students with less restrictive constraints 
(Karanovich, 2008; WestEd, 2008), so it is no surprise that they are seen as a viable option 
considered by districts aiming to improve student achievement in their districts.  

Magnet schools first appeared in the late 1960s as a tool to advance academic desegregation by 
attracting students from across different school zones (Waldrip, n.d.). Three things then became 
the requirement for magnet schools: first, open enrollment geographically across traditional 
school zones; second, a unique environment or experience that would attract students from 
different school zones; and, third, diversity as an explicit purpose. Magnet schools still operate as 
public schools and follow the same policies as other schools in a district. Presently, the design of 
magnet schools is often based on the needs of the community allowing it to fill a specific gap or 
focus on a targeted weakness or challenge such as a targeted program for gifted/talented 
students, a globally-focused program on math or science, or programs targeted to high-need 
students which emphasize basic skill development. Another appeal of magnet schools, though, is 
their ability to allow specific admissions criteria, first come/first served applications, lotteries, or 
percentage “set-asides” for neighborhood residents. In addition, principals in certain magnet 
schools may have more autonomy over certain decisions such as teacher selection and 
placement. 

The idea of a charter school was first proposed in the 1970s, but did not become a popular 
education trend until the 1990s when promoted by the American Federation of Teachers (AFT) 
president Albert Shanker.  Charter schools operate outside the control of a state education agency 
and a local school board, thus giving charter schools more latitude to experiment with different 
methods of instruction and school organization. Charter schools also have freedom in deciding 
the school calendar, hours of operation, and grades/ages they wish to serve. Charter schools 
receive local education funding and are allowed to negotiate the amount of funding they receive. 
However, charter schools also depend on other outside sources (e.g., corporate/private 
sponsorship, grant funding, etc.). 

Statewide Data 

Based on 2007-2008 ISBE data, there are 102 magnet schools located throughout the state of 
Illinois, and they are found predominately in the Chicago area.  Unfortunately, no immediately 
available information was found on when and where the first magnet school was established.   
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In 1996, the Illinois General Assembly passed its first law authorizing a set number of charter 
schools to “encourage educational excellence and promote new options” (Karanovich, 2008). 
The law caps the number of charter schools at 60 with specific caps per geographic region.  The 
latest Illinois State Board of Education (ISBE) data states that there are currently 34 charter 
schools operating in Illinois serving 17,000 of the 2.1 million Illinois public school children 
(Karanovich, 2008).  

In 2008, Unit 5 entered into a charter school partnership with YouthBuild, designed to provide 
GED opportunities to students who had dropped out of high school. Because of the existing 
charter with YouthBuild, CAC members were not sure if another charter could be obtained in the 
district. A conversation with Rich Loman at the ISBE confirmed that it is possible for Unit 5 to 
obtain another charter if the new charter school has a different focus than that of YouthBuild.   
 
                                                            Impact Studies 
 
Magnet Schools  
 
Several studies have found higher performance with student achievement for magnet school 
students (Blank & Archbald, 1992; Archibald, 1995; Dentler, 1990). In addition to student 
achievement gains while in high school, Bank (1997) found that enrollment in a magnet school 
has moderate but long-lasting effects on the educational aspirations of students, most notably due 
to increased self-esteem due to being a ‘special student in a special school’ (pg. 11). In addition 
to these proven benefits, studies have shown that magnet schools can result in increased student 
motivation, increased parent satisfaction and involvement, and increased teacher engagement and 
morale (Hill, Pierce, and Guthrie, 1997). 

While several studies have found positive impacts of magnet schools, studies have been 
conducted that found minimal positive effect of reading and math scores with magnet students 
compared with students in non-magnet schools (Yang, Li, and Tompkins, 2005). The difference 
in study results can be attributed to school culture and conditions. With this in mind, many 
researchers have conducted best practice studies. One best practice study found five common 
elements and strategies shared across the eight featured magnet schools identified by a national 
selection committee (U.S. Department of Education Office of Innovation and Improvement, 
2008).  The features included:  1) innovating for excellence through programs that inspire 
students teachers to do their best work; 2) promoting equity by serving a diverse group of 
students and assuring the success of all of their students; 3) forging community partnerships; 4) 
designing rigorous academic programs focused on college and professional careers; and, 5) 
building a culture of high-quality teaching.  In helping to develop and sustain successful magnet 
schools, the U.S. Department of Education also developed a guide to walk school districts 
through the development, implementation, and sustainability steps of creating successful magnet 
schools.  

Charter Schools 
 
Studies have examined the impact of charter schools on students, schools and school districts. As 
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with magnet schools, it is difficult to draw any definitive conclusions on the impact of charter 
schools on student achievement. In a review of research on charter school achievement results, 
Betts and Tang (2008) found mixed results with some charter schools performing better than 
traditional public schools, and some worse. Despite the mixed results, Betts and Tang found that 
charter schools more often outperform than underperform traditional public schools. One study 
of the impact of charter schools in Chicago found improved test scores (7 percentage points 
higher) and probability for college enrollment (11 percentage points higher) for eighth-graders 
attending a middle school charter school who matriculated to a high school charter school 
(Booker, Gill, Zimmer, Sass, 2008). The study also found that charter high schools in Chicago 
are positively impacting a district wide change in graduation rates, college entry rates, and 
increased ACT scores. Betts and Tang (2008) found that across all studies, elementary and K-8 
charter schools outpace traditional schools, and charter schools outperform traditional schools on 
elementary reading tests and middle school math tests.  

Pros and Cons 

As identified in the literature, magnet and charter schools have both pros and cons. Tables 1 and 
2 include pros and cons for each. 

Table 1 
Magnet School Pros and Cons 

Pros Cons 
The specialized focus of magnet schools, which 
emphasizes a consistent theme or method of 
teaching, attracts and facilitates student and 
teacher commitment to the school.2 

Low-income, English-as-a-second 
language and special education students 
are underrepresented in magnet schools.2 

Magnet schools often attract students from 
outside the surrounding neighborhood, thus 
encouraging the voluntary integration of public 
schools.2 

The selective admissions criteria prevents 
students with failing grades or records of 
bad behavior or truancy who want to 
attend from enrolling.2 

Magnet schools increase the choices available to 
parents and students in urban school districts.2 

Magnet schools may draw scarce energy 
and resources away from improving 
neighborhood schools.2 

Magnet schools can operate as a school within a 
school.  

Magnet schools may mean longer bus 
rides to and from school for some 
students. 

Children of lower socio-economic backgrounds 
have a greater chance of success when choosing 
where they attend public school. 

Children with low academic achievement 
may have lower priority for admission. 

Magnet schools are eligible for additional funding 
and are endorsed through No Child Left Behind 
as a viable option for turning around low-
performing schools. 

Attention is more focused on charter 
schools at this time, so funding for 
magnet schools may be more limited. 

Magnet schools encourage parental participation 
and engagement. 

Magnet schools require parental 
participation and engagement. 
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Table 2 
Charter School Pros and Cons 

Pros Cons 
Charter schools present a diverse array of 
education options.2 

Because charter schools operate as a 
business, they are subject to market forces 
that may eventually force them to close.2 

Charter schools provide competition to school 
districts to improve their performance in order to 
attract and retain students and funding.2 

Accountability for student performance is 
difficult to measure and enforce in the 
growing charter school movement. There 
are conflicting demands between the state 
government’s need for accountability and 
the marketplace’s desire for opportunity.2  

Charter schools can serve as laboratories for 
education experimentation and innovation 
through eliminating barriers that have prevented 
teachers and administrators from developing and 
implementing new learning strategies.2 

The emergence of education management 
organizations as proprietors of charter 
schools creates “pseudo-school districts” 
in which decisions are made far removed 
from the school.2 

Increased accountability for charter schools 
means that schools have to perform or risk 
closure.2 

Charter schools sometimes segregate 
students along racial and class lines and 
fail to serve students with disabilities or 
limited English proficiency.2 

2 Education Commission of the States web site 
(http://www.ecs.org/ecsmain.asp?page=/html/IssueCollapse.asp) 

Costs of Magnet and Charter Schools 
 
One of the primary concerns regarding converting Brigham into a magnet school is cost.  The 
common perception is that a magnet school has significantly greater start up and operational 
costs than standard schools.  However, studies have put magnet school costs from slightly above 
to even below the costs of standard schools depending on the focus of the magnet school (e.g., 
integration vs. science) and if the school was restricted to an attendance area.  Non-personnel 
costs accounted for 30-35% of the cost per pupil at magnet schools with transportation costs 
being 27% higher than that of standard schools.  At schools with higher budgets, additional costs 
came from transportation, improved facilities, and special resources in material and staff for 
special programs.  Overall, elementary schools were found to be less costly to start and operate 
than intermediate and secondary education facilities. 
 
Chabotar (1989) found that with costs of a magnet school, increased spending was directly 
proportional to the increase in quality of integration and education.  Magnet schools that did not 
invest more resources into the facility did not see significant differences from the standard 
schools in the same area.  Second, the increased costs of the magnet schools were balanced by 
the significant increase in community involvement and support in addition to the production of a 
higher quality education for the students.  
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The recommendations of this committee would add limited expenses.  While we currently 
provide door-to-door busing to all of the widely distributed facilities for the Pre-K program, 
there would be an increase in usage with the addition of the at-risk target population.  The 
current staff for the ECE and at-risk programs would remain unchanged, but the new magnet 
school would require administrative staff.  However, in the centralization of many of the ECE/at-
risk resources, there would likely be significant offsetting savings in the form of reduced travel 
time/costs and the increased availability of services.  Additionally, having a centralized location 
to coordinate services is one of the best ways to acquire community support (i.e. fundraising), 
involvement and pride among the attending students and their families. 

Like magnet schools, charter schools also impose greater transportation costs on a district as 
student attendees may live all around the district. Although charter schools qualify for some 
public dollars, they also rely on private funding. A conversation regarding the Ball Charter 
School in Springfield revealed the large amount of time spent by staff at the charter school on 
continuously seeking and securing outside funding. State and federal grants are available for 
charter schools, and many corporations and foundations have served as sponsors for a particular 
charter school concept.  

Needs Assessment: Present and Future Needs of the Unit 5 School District 

Both charter and magnet schools have more autonomy for districts to target a particular focus or 
gap. As magnet and charter schools focus on filling a need or challenge within the district, the 
next step of the Magnet and Charter School committee looked at district trend and profile data to 
identify what are some of the perceived present and future needs of the district. The most 
pressing needs identified by the data were: 1) failure of three Unit 5 elementary schools to meet 
AYP in reading; 2) an unmet need in the community to serve at-risk early childhood students; 3) 
a growing high-need population that is rapidly changing the district’s student demographics; and, 
4) an underserved gifted student population. 

Need One: Failure to Meet AYP  
 

In 2001, the federal government implemented the No Child Left Behind (NCLB) Act of 2001 
which is based on assessing whether schools and school districts are making adequate yearly 
progress (AYP) toward the goal of bringing 100% of their students to academic proficiency at 
least by the end of the 2013-14 school year. This is measured by progress in reading and in 
mathematics for all student subgroups, including economically disadvantaged students, English 
Language Learners, students with disabilities, and students in major racial and ethnic groups.  
 
NCLB requires that if a school does not make AYP for five consecutive years, its district must 
create a plan to restructure the school. NCLB provides the following list of possible actions for 
restructuring: 

• Reopening the school as a public charter school; 
• Replacing all or most of the school staff (which may include the principal) who are 

relevant to the failure to make AYP; 
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• Entering into a contract with an entity, such as a private management company with a 
demonstrated record of effectiveness, to operate the public school; 

• Turning the operation of the school over to the state education agency, if permitted under 
state law and agreed to by the state; or, 

• Any other major restructuring of the school’s governance arrangement that makes 
fundamental reforms, such as significant changes in the school’s staffing and governance. 

Three Unit 5 elementary schools are not making AYP because of reading scores:  Glenn, 
Brigham, and Pepper Ridge (with students with disabilities). At the district level, Limited 
English Proficient (LEP) students and students with disabilities did not meet AYP in reading. 
This is a serious concern as researchers from the RAND corporation found that children not 
reading at grade level by 3rd grade face a 90% chance of dropping out of school and a high 
probability of being unemployed, underemployed or unemployable (Karoly, Greewood, 
Everingham, Hoube, Kilburn, Rydell, Sanders, and Chiesa, 1998). At the secondary level, 
Normal West High School did not meet AYP for a second consecutive year in black and 
economically disadvantaged students and Normal Community did not meet AYP  with 
economically disadvantaged students.   
 
Below is a breakdown of each school and examples of how students scored with respect to grade 
level, ethnicity, and economics compared to state averages on the Illinois Standard Achievement 
Test (ISAT).  
 

Table 3 
Unit 5 Schools Not Meeting AYP 

Glenn Elementary School – Reading – Economic Disadvantage 

 Grade 3  Grade 5 
Met Standards 52.4 40.0 
Did Not Meet Standards 47.6 60.0 

 

Brigham Elementary School - Grade 5 – Reading 
 

 Economic Disadvantage  Hispanic  
Met Standards 28.1 21.1 
Did Not Meet Standards 71.9 78.9 

 

Pepper Ridge Elementary School – Grade 3 - Students with Disabilities  

 Reading Math 
Met Standards 20.0 30.0 
Did Not Meet Standards 80.0 70.0 
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Normal Community West High School - Black 

 Math Reading 
Met Standards 27.7 25.5 
Did Not Meet Standards 72.3 74.5 

 
Normal Community West High School – Economically Disadvantaged 

 Math Reading 
Met Standards 37.3 35.8 
Did Not Meet Standards 62.7 64.2 

Normal Community High School – Economically Disadvantaged 
 

 Math Reading 
Met Standards 34.7 28.6 
Did Not Meet Standards 65.3 71.4 

 

Need Two: A Growing High-Need Population 

The Unit 5 School District has long had a reputation for academic excellence, but with academic 
opportunities tailored to a more homogenous (and higher income) population. Since 1999, the 
low-income population in Unit 5 schools has increased from 16% to 24% (2007 Illinois School 
Report Card data), with this trend predicted to continue. This is due in part to a migration of low-
income families from the Chicago and St. Louis regions. In addition, Bloomington/Normal has a 
large population of families from India, as State Farm has increased its external workforce using 
companies that recruit employees from India. According to the McLean County Indian 
Association, there are approximately 1,500 families from India living in McLean County.  

The following graph shows the increase in student population from minority and low-income 
groups from 2002-2008.  
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Demographic Changes from 2002-2008 

  

The changing demographics of the community are something that should be taken into 
consideration in future decisions made by the district as minority and low-income children in 
Unit 5 are scoring lower on state academic tests than Caucasian and middle to high-income 
children. 

Need Three: Unserved High-Need Early Childhood Population in the District 

While the overall demographics of Bloomington-Normal may not depict a severe “at-risk” 
community, Bloomington-Normal is a community with rapidly changing demographics which 
does not have the capacity to serve a growing at-risk population. Heartland Head Start only 
serves 40% of the children needing service in Bloomington-Normal and has a waiting list of over 
200 children ages 3-5. The Unit 5 school district serves 200 children in its at-risk Pre-K program, 
but also has a long waiting list of children needing services.  
 
Multiple studies have shown that enrolling low-income children in early childhood programs 
improves outcomes in elementary school with benefits that include higher achievement test 
scores, reduced need for special education services, and lower grade retention rates (Horton, 
2007; Reynolds, Temple, Ou, Robertson, Mersky, Topitzes, & Niles, 2007; The Committee for 
Economic Development, 2006; Wat 2007). Studies following preschool attendees through 
adolescence find higher rates of high school completion and higher educational attainment 
compared to other low-income children not enrolled in preschool programs (Horton, 2007; 
Reynolds, et.al., 2007). For example, the Chicago Longitudinal Study followed the life course of 
1,539 low-income minority children (93 percent black and 7 percent Hispanic) born in 1979 or 
1980 and who attended early childhood programs in 25 sites in 1985-1986. The study found that 
the preschool group had significantly higher rates of high school completion and 4-year college 
attendance as well as more total years of education completed.  
 

Year 

Number  
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Need Four: Gifted Students 

Even before the adoption of No Child Left Behind, much focus and attention, and subsequently 
funding, was directed toward establishing programs focusing on the special needs of lower 
achieving students.  Consequently, a group that is generally absent from consideration is children 
who have been identified as gifted/talented.  There are many common misconceptions when it 
comes to the ‘gifted’ student.  One misconception is that these students are strong individuals 
who excel in all areas and who will create bright futures for themselves without much guidance.  
While some children are gifted “across the board” in multiple subjects, others are analytically 
focused or creatively/artistically driven.  Additionally, many gifted students have personal and 
social issues that they must deal with before they can start to achieve their potential, thus their 
emotional and social development may not be developing at the same rate as their academic 
skills.  Gifted students often demand perfection in all they do which can be severely detrimental 
to their academic achievement and/or developmental progress in a traditional learning 
environment.  There is also the common argument stating that if gifted children are not 
challenged, their boredom can lead them to either disengage from their studies or become 
rebellious.  For all these reasons, gifted students drop out of school at approximately the same 
rate as non-gifted kids -- about 5 percent of both populations leave school early (Cloud, 2007).    
 
In October 2001, the CAC heard information regarding the Gifted Education program in Unit 5.  
At that time the program was funded by ISBE with additional dollars added by the Unit 5 Board 
of Education. Shortly after that presentation, three Advanced Learner Specialist positions were 
added to support classroom teachers in gaining the skills necessary to meet the needs of gifted 
learners.  They worked with teachers to modify lessons, activities and assignments, compact 
curriculum, create alternative learning activities, and introduce new strategies to classroom 
teachers to assist with the instruction of gifted learners. At this time there was an active parent 
organization that was involved in the planning of family nights for gifted students, and a variety 
of Saturday academies were offered for students.  In addition to the listed services, professional 
development and collaboration time were offered to teachers.  
 
Gifted funding was cut from the state budget in 2002 and was not reinstated until this past 
summer when a $5 million line item for Gifted Education was added to the 2008 fiscal year 
budget bill. However, that money was significantly cut and the limited funds have not been 
channeled to the school districts.  A state advisory board is revamping the gifted education 
criteria and policies.  It is the hope that the 2009 budget will include more money for gifted 
education and that it can be delivered to schools meeting the criteria set forth by the advisory 
board, though in this economic climate, increased funding for gifted education is highly unlikely. 
The future for gifted students stands on the commitment of the local Board of Education in all 
communities.  It is a valued program that lacks funding mandates and tends to be the first cut 
from the budget.  
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Site Visits 

In researching existing school models, committee members visited Lincoln Magnet School and 
Cordelia Dammann Early Learning Center, both in Springfield; Valeska Hinton Early Childhood 
Center in Peoria; and YouthBuild Charter School in Bloomington.  Committee members also met 
with several staff members involved with pre-Kindergarten programs at Unit 5 schools. Notes 
from each of the site visits are included in the appendix. 

Programs Considered 

Among the possibilities considered were a Gifted Magnet School, a K-8 Spanish Immersion 
School, and a Blended High School/College; however, the committee felt that these programs 
did not address the most immediate and pressing needs of the district. Nonetheless, the 
committee recommends that the district consider these programs in future years when addressing 
identified gaps and needs. Brief descriptions of each program are included below:  

Gifted Magnet School:  
 
Since funding is generally limited for gifted students, many school districts have a “pseudo” 
gifted program for gifted/talented students that amounts to an hour or two of “pull-out” time per 
week for these students, advanced courses, or a cooperative college education program. This 
approach may work for some gifted students but not all because the material presented or the 
projects assigned may not speak to the special talents of the student.  It also neglects to address 
the unique psychological needs and learning styles of gifted students. 
 
To directly address the needs of gifted students, some communities have instead established 
magnet schools focusing on gifted and talented education.  These schools create an atmosphere 
of learning conducive to the needs of the gifted student by encouraging each student’s unique 
natural abilities while at the same time providing a supportive community to address their 
emotional development needs. Examples of this success can be seen at Washington Gifted 
School in Peoria, Illinois, where 100% of the students exceed AYP standards and are among the 
top in academic achievement for the state. Likewise, King Gifted School in Rockford, Illinois, 
has demonstrated similar success. While it is true that the students entering the school have 
above average skills, it is by recognizing and meeting the special needs of the gifted children that 
they are able to reach their full potential.   

K-8 Spanish Two-Way Immersion School:  

Two-way (for native speakers of both English and Spanish) Spanish immersion schools have 
grown in popularity in recent years.  Their goal is to teach students to become bilingual 
(English/Spanish) prior to entry into high school.  This typically requires immersion beyond the 
fifth grade so a K-8 immersion school has been a successful model.   Some examples of 
successful Spanish immersion schools include a K-8 magnet school in Milwaukee in which 80% 
of instruction is in Spanish and 20% in English for grades 3-5.  That school outperforms other 
district schools on assessments which are given in English. Another example is the Maxwell 
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Spanish Immersion Elementary School in Lexington, Kentucky.  Two-thirds of the students are 
white; ten percent are Hispanic. English is spoken half of the day, and Spanish is spoken during 
the other half. Students can continue on to a junior high school where math, language arts, and 
science are offered in Spanish. Students at this immersion school averaged higher than district 
and state averages on every Kentucky Core Content test for 4th and 5th graders in both 2005 and 
2006. Likewise, the Robbinsdale (MN) school district has 13,000 students (comparable to Unit 
5) and their Spanish immersion school had the second best reading scores of 11 elementary 
schools in the district.  In grades 3-5, students at this school significantly outperformed district 
averages in both reading and math. (Appendix D includes additional details regarding two-way 
immersion elementary schools.) 

From 2002 to 2008, the number of Hispanic students in Unit 5 increased by 64.7%, from 363 to 
598.  This increasing number of bilingual citizens in the Bloomington-Normal community 
identifies the need for a Spanish immersion school. While the committee considers a two-way 
Spanish immersion magnet school to be a viable option in Unit 5, the need for such a magnet is 
not as strong as the need for increased services for at-risk students. 

Blended High School/College: 

The most well known blended high school/colleges are the Middle College High Schools that are 
supported by the Bill Gates Foundation. Middle College High Schools are situated on 
community college campuses and provide underperforming youth in public schools with access 
to college. A national Middle College High School Network web site lists information about 
Middle Colleges, including the philosophy, goals, and achievement results to date 
(http://www.mcnc.us/default.htm). All Middle College High Schools are community 
collaborations between school districts, colleges, parents and business representatives that make 
college attainable, reduce repetition in the curriculum, yield coordinated student services, and 
eliminate the need for remediation. All Middle Colleges have three unique features required in 
order to receive funding: 1) located on or near a college; 2) small enrollments of no more than 
100 students per grade beginning in grade 9; and 3) a five-year academic plan in place for all 
students that offers a combination of high school and college classes that culminates in an 
Associates Degree or up to 60 transferable college credits. 

In 2006-2007, 13 Middle Colleges were operating in seven states (NY, CA, MI, TN, SC, CO, 
KY) serving 3,866 students. Of these students, 63% were enrolled in college courses; 34% of 
these were 9th graders and 79% were 12th graders. From Fall 2002 to Summer 2007, 9th graders 
in Middle Colleges accumulated an average of 9 credits, 10th graders accumulated an average of 
15 credits, 11th graders accumulated an average of 22 credits, and 12th graders accumulated an 
average of 31 credits. Middle College students who went on to college had a 92% course pass 
rate and a 2.78 cumulative college GPA.  

While the committee believes that a Middle College High School would serve a need in the Unit 
5 community, the district already has the YouthBuild charter school to serve at-risk students at 
the secondary level.  The need for a Middle College High School is not as strong as the need for 
enhanced educational opportunities for at-risk students at the elementary level.  
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Recommended Program:  
Conversion of Brigham into a K-3 Magnet School + Pre-K Program with a Satellite Site 

The committee feels that the upcoming vacancy of Brigham Elementary School in 2011 and the 
redistricting currently underway present a real opportunity for the district to consider different 
approaches that go beyond a curricular theme. Rather, the appeal behind charter and magnet 
schools is the opportunity for structural and organizational changes that have far more impact on 
teaching and learning.  
 
The foundation for student achievement begins early -- well before a child sets foot into a public 
school setting -- though through high stakes testing, public schools are held accountable to their 
learning.  Unit 5 currently has 27 sections of early childhood classes serving 318 children 
throughout the district through two programs:  Early Childhood Education (ECE), designed for 
children ages 3-5 who have been identified with a disability that makes it necessary to provide 
developmental support prior to entering Kindergarten; and Children First, designed for at-risk 
children ages 3-4. The ECE Program has classrooms at Colene Hoose, Fox Creek, Oakdale, and 
Sugar Creek.  The Children First Program has classrooms at Brigham, Fairview, Oakdale, and 
Fox Creek. Oakdale Elementary has a blended (ECE/Pre-K) classroom.   
 
The current set-up has many deficiencies, generally attributed to the lack of a central facility. A 
lack of a central screening facility makes it more difficult to screen students and there is a loss of 
teaching time for teachers traveling between schools. Additionally, the experience with early 
childhood education and support for the programs varies by principal. A centralized location 
could provide the students with a dedicated specialized principal for the programs the school 
offers.  
 
A CAC committee studied the concept of an early learning center in 2006-2007 and made the 
recommendation that Unit 5 should centralize services for Pre-Kindergarten/at-risk and early 
childhood education students. The report outlines the benefits of centralized services as well as 
how Brigham Elementary School could be converted into an early learning center. In a meeting 
with Early Childhood Education staff for Unit 5, they suggested an interest in blended early 
childhood classes that mix early childhood at-risk children with early childhood special 
education. 
 
Districts that have separate early childhood centers include:  

• District 87’s Sarah E. Raymond School includes two programs:  the Pre-Kindergarten 
Program serving children who may be at-risk for academic difficulty and the Early 
Childhood Special Education Program serving educational and related services for 
children with special needs.  Raymond School opened in 1992 as an early education 
center. Enrollment for the 2008-2009 school year is at 237 students in the Pre-
Kindergarten Program and 76 students for the Early Childhood Special Education. 
Raymond School also has one class dedicated to bilingual students in its Pre-
Kindergarten Program. This program is funded through a grant that allows for 250 
students.   
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The Pre-Kindergarten Program and Early Childhood Special Education Programs are not 
blended together in the same classroom setting. However, the two programs merge 
together at times to take advantage of specials programs geared toward both groups. 
Principal Behrends-Harr said this helps Early Childhood Special Education students 
make a seamless transition into the Kindergarten classroom. Keeping both of these 
programs under one roof is an advantage to students, parents, and teachers. Principal 
Behrends-Harr said students are given an intensity of services at one place. Parenting 
activities are geared toward this small/select age group. It also allows for a school of 
teachers working together on curriculum geared toward the same milestones and the same 
age-group. Students who attend Raymond School’s Pre-K program are selected through a 
screening process. The school has four screenings each year.  

 
• Champaign Unit 4’s Early Childhood Center houses ten Pre-K classrooms, a 

preschool Screening & Diagnostic area, and a Family Center/Library. Three additional 
Unit 4 Pre-K classrooms are housed next door in Stratton School. The program offers 
bilingual and ESL services to children who are eligible.  
 

• District 186’s Cordelia Dammann Early Learning Center houses 650 children in 15 
Pre-K classrooms. The majority of children are ages 3-5, although the school has a birth-
3 "Pre-School for All" grant and runs the program from the school.  The school includes 
Pre-School for All classes, early childhood special education classes, and Head Start 
classes. Despite the large facility, there are additional satellite classrooms in another 
elementary school.  
 

Concerns that Influenced Decision for a PreK-3 School 

Two primary concerns – transportation and segregated learning experiences – led to the final 
recommendation of the committee to not use Brigham as the exclusive Pre-K center in the 
district. 

Transportation:   While there are clear benefits to having all Pre-K services centralized in one 
location, the Springfield School District noted the transportation issues that a centralized facility 
can create with very young children being on the bus for up to one hour. The CAC committee 
that studied this topic also noted this concern. With a district the geographic size of Unit 5, this 
was a concern to committee members. Because of this concern, committee members ultimately 
decided on the recommendation for a central school and a satellite school with consideration for 
another possible north-side satellite school in the future.  
 
Segregated Learning Experiences: While the wide spread short-term and long-term benefits of 
early childhood education are clear, an emerging area of research is showing that the investment 
in early childhood can be lost if high quality early childhood experiences are not coupled and 
aligned with consistent quality experiences in elementary school (Kauerz, 2006). A review of the 
research on ‘fade out’ effects of children who attended Head Start programs notes the importance 
of the quality and alignment of the elementary education experience for disadvantaged children 
has on retaining their cognitive development and learning success (Barnett, 2002).  
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Some of the loss in learning or ‘fade out’ can be attributed to the elementary schools that the 
children attend which are often schools in more impoverished areas with the least qualified 
teachers and fewer resources. The ‘fade out’ can also be attributed to the different philosophies 
among early childhood and elementary schools in which children often get lost in the transition.  

In 1990, the U.S. Congress authorized a major program designed to enhance the early public 
school transitions of former Head Start children and their families to test the value of extending 
comprehensive Head Start-like supports through the first four years of elementary school. The 
program overall showed clear evidence that community partnerships were strengthened and that 
multiple transition supports were enacted to promote the early school adjustment of 
disadvantaged children  (Ramey, S., Ramey, C., Phillips, Lanzi, Brezausek, Katholi, & Snyder, 
2000). Research shows that this type of aligned early learning can improve student achievement, 
reduce the need for costly special education services, and produce a more educated, skilled and 
competitive workforce (Graves, 2006). It not only can lift student achievement dramatically, but 
also multiply the benefits of investments in preschool.  
 
From a local perspective, the Bloomington-Normal Achievement Gap Task Force 
(http://www.achievementmatters.org/getinformed) reports that both school districts in 
Bloomington-Normal are experiencing an educational achievement gap along racial and socio-
economic lines, a pattern found in many cities across the country. This includes:  

� A gap seen as early as third grade that persists through high school; 
� High student mobility, which has been associated with poor performance for both 

mobile and non-mobile students, that seems to be concentrated mostly in elementary 
schools; 

� Large differences in both reading and math scores; and, 
� A wide range of racial and income-related achievement gaps 

 
Extending the focus on early learning from Pre-K through grade 3 attempts to eliminate 
achievement gap for the students in the K-3 magnet schools.  

 
Configuring Grade Levels 

 
The research does not identify a specific grade in which children transition most easily. 
Similarly, the research does not determine if a cause and effect relationship exists between grade 
configuration and academic achievement, let alone specific grade configurations tied to student 
achievement gains. Most of the limited causal research is related to K-12 grade span 
configuration schools, which in Texas have shown gains in student achievement scores mainly 
due to the lack of transitions that a student has to make. A study by Alspaugh (1998) found that 
when students transition to a new school, achievement levels go down, and the greater the 
number of transitions, the greater the loss in achievement. With this in mind, it is recommended 
not to have the break-off grade in a grade prior to state testing (e.g., grade 2, grade 4). The 
recommended grade level in this report is due to a capacity issue at Brigham Elementary School, 
and if the school district could come up with a configuration to serve a group of students in a 
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longer grade configuration span, the committee would support this. Table 4 below shows the 
current number and distribution of early childhood and at-risk Pre-K children in the district. 
 

Table 4 - Current Number and Distribution of Early Childhood Students 
 

Student Population 
(as of 10/08) 

Number of 
Students 

Description 

ECE  138 Students in 18 sections averaging 7.7 students spread 
among Fox Creek, Hoose, and Sugar Creek 

At-Risk Pre-K   180  Students in 9 sections of 20 students each spread among 
Brigham, Fox Creek, Fairview, and Oakdale 

Combined Total 318 Students in 27 sections averaging 11.8 students per section 
 

Table 5 - Possible Scenario at Brigham School and Satellite School 
 

Brigham Space Number of 
Students 

Description 

1 classroom  Reserved for Speech Therapy 
1 classroom  Reserved for Occupational Therapy 
2 classrooms 40 Traditional ECE classrooms (4 sections; two morning and two 

afternoon) of 10 students each 
8 classrooms 288 Blended ECE and at-risk Pre-K - 16 sections (one morning and 

one afternoon) of 18 students each 
2 classrooms 40 Kindergarten (2 sections of all day school for 20 students) 
2 classrooms 40 1st grade (2 sections of 20 students) 
2 classrooms 40  2nd grade (2 sections of 20 students) 
2 classrooms 40  3rd grade (2 sections of 20 students) 
North Satellite 

Space 
Number of 
Students 

Description 

1 classroom 20 Traditional ECE classroom – 2 sections (one morning and one 
afternoon of 10 students each) 

3 classrooms 108 Blended ECE and at-risk Pre-K  (6 sections -one morning and 
one afternoon in each classroom) of 18 students each   

1 classroom 20 Kindergarten (1 section of all day school for 20 students) 
1 classroom 20 1st grade (1 section of 20 students) 
1 classroom 20  2nd grade (1 section of 20 students) 
1 classroom 20  3rd grade (1 section of 20 students) 
Combined Total  456 Pre-K  Pre-K students in 28 sections averaging 16.3 students per 

section 
 
* Students in the blended classrooms would have the option of continuing at the same school through 5th 
grade. 
**18.5% increase in Pre-K sections yields a 43.4% increase in Pre-K students served. Each blended 
section would be expected to have about 4 ECE and 14 at-risk students. 
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Benefits of Blended Classrooms 
 

The blending of various academic levels may be described in different terms or labels including 
hybrid or integrated learning.  However, the ultimate result is the same:  to employ teaching 
strategies that enhance brain-based learning including manipulative and active learning and 
allowing for multiple intelligences.  Using different techniques within the same class, with 
children of differing academic levels of Pre-K and Kindergarten, allows both populations to 
benefit from enhanced educational opportunities presented by certified teachers. Another benefit 
is that educators have the ability to review the differences in learning styles and abilities. Upon 
the assessment of these factors, the teachers can decide which curriculum package, 
environments, products and disciplines will best serve the needs of the individual student. Based 
on these identified benefits, members of the committee endorse the idea of allowing for blended 
early learning and special education classrooms within this new learning model. 
 

Additional Recommendations  

With the development of a K-3 Magnet School + Pre-K program and a satellite school, the 
committee recommends the following components:  
 

• Create blended early childhood classrooms that integrate early childhood students with 
early childhood special education students. This has been piloted during the 2008-2009 
school year in one class at Oakdale Elementary School. There are many advantages to 
this arrangement according to Unit 5 staff (including a school psychologist, speech 
therapists, and a social worker who works with this population).  A blended classroom:  

o Provides more appropriate peer models for students with disabilities 
o Expands least restrictive environment options 
o Provides a wider continuum of services for preschool students 
o Allows the program to be aligned with the district's direction (e.g., inclusion, RTI) 
o Aligns all preschool services with early learning standards 
o Gives students opportunities to develop tolerance for diversity and exposure to 

students with various needs 
o Ensures greater opportunity for staff to learn about and implement differentiated 

instruction 
o Realizes benefits from smaller classroom sizes and from a language-rich 

environment provided by highly trained educators 
o Enhances the use of resources (e.g., parent programs, materials, training 

experiences). 
o Allows bilingual preschoolers (Spanish speaking) access to special services in 

addition to bilingual instruction 
• Focus on creating a culture of shared learning and experiences between early childhood 

and early elementary that focuses on the care and learning of the whole child. This 
should also include alignment in standards, curricula, assessments, and instruction both 
within grade levels and between grade levels. Professional development for teachers 
should also occur within grade levels and between grade levels, especially including Pre-
K teachers in professional development with elementary school teachers. 
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• Recruit and select a motivated principal who understands and is committed to 
developmentally appropriate practices and curricula for both early childhood and 
elementary education, and who knows how to integrate their practices into a culture of 
unsegmented learning and care for all children in the school. 

• Rehabilitate Brigham Elementary School for facility improvements and enhancements. 
• Consider transportable services for art, music, and technology that may free up 

classrooms for serving additional students. Also consider the conversion of existing space 
(e.g., the library) to also include a parent resource center. 

• Invest in a good marketing strategy to the community through press, visits to community 
centers, churches, organizations (i.e., Chamber of Commerce, Boys’ Club, Rotary Club), 
businesses, and parent organizations to educate the community on the benefits of this 
plan for a magnet school and a satellite school. Careful attention should be paid to market 
this as a specialized learning experience for all students in the district and not specific to 
only the at-risk community. 

• Create a transitional program as students transition into later elementary grades (grades 4-
5) at other schools throughout the district. This may require assigning the job 
responsibility to existing or new staff to serve as a transitional specialist who prepares 
and follows students once they have transitioned to their new schools. 
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APPENDIX A 
Site Visit Notes 

 
Lincoln Magnet School, Springfield, Illinois 

 
This is a downtown school in a low-income neighborhood that serves 340 students in grades 6-8. 
Ten years ago there were plans for redistricting in Springfield, and this school was an elementary 
school. From what we understand, the teachers of the school determined that a magnet school 
would be beneficial, and they approached the school administration. Ms. Kruger, principal of 
Lincoln Magnet School, cautioned that when redistricting occurs everyone in the school district 
should prepare for change. Lincoln School worked for 1½ years prior to opening the magnet 
school on finalizing the concept. Only one teacher who had been teaching at the school left 
because she did not want to teach junior high students and she found another position within the 
district. In the ten years as a magnet school, no teachers have left the school except for retirement 
or due to relocation of family. 
 
Students are selected from two lotteries:  one Caucasian and one for everyone else. This 
facilitates the ability to replicate the social/economic strata of Springfield. When admitted, 
children are expected to remain for three years. If someone leaves during their "class" they are 
not replaced because it breaks the "group" process. In the beginning, applications were 
distributed to churches, YWCA's and other entities that were identified as places that attract 
youth of this age.   
 
Class size is capped at 34 students.  This class size is adjusted as needed by reassigning staff. 
They believe that the advantages of their school are:  small class size, school size, the use of 
technology in all classes, and engaging experiences. "Cooperative learning" is also a major part 
of the experience where students work in groups of four. All students are grouped regardless of 
ability, combining students with special needs with high achievers. It is believed that all benefit 
from this approach. Initially teachers form the groups but over time the students make the 
selection maintaining the desirable mix.   
 
There is an optional after school math and literacy program (IMSA) but there is an additional 
cost for this and student enrollment is limited to 35. Student selection is by ISAP, essay, and 
teacher recommendation. They believe that this is the age when the "model" student is 
developed, and such development is their goal. "Knowledge is important but knowing how to 
gain knowledge and developing good study habits is paramount." 
 
Transportation is provided and students are on the bus less than one hour.  Because of the 
transportation arrangements, the child's education process is not disrupted even if the family 
relocates. Lincoln Magnet School partners with a charter PreK-8 school for transportation. The 
school is funded by the district but uses grants for additional programming (e.g., buying 
computers for each student, etc.).  
 
Staff is assigned to Lincoln but they have the choice on "how" and "where" they place the staff 
within the school. This facilitates their ability to add staff to specific areas when they see a 
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weakness in the education process.  Charter schools are not unionized but do have specific 
contracts. Ms. Kruger stated that sometimes teachers will choose to teach at the charter school 
but soon return to the area school district because they feel they need the benefits of the union. 
 
Minimum costs were incurred in changing the original school to a magnet school, such as the 
cost to add lockers and the addition of technology. A disadvantage of their space is the small 
gym which is too small for competitive sports. The school is small and all students know each 
other – an opportunity to model respect for others. Teachers have high expectations for all 
students, and as a result, discipline issues have decreased greatly.  
 

Cordelia Dammann Early Learning Center, Springfield, Illinois 
 
Cordelia Dammann serves 650 children in 15 classrooms (birth-3 and Pre-K). The school is a 
"pre-school for all" that includes children with special needs, Head Start and personal choice. 
There are "satellite" classrooms in numerous elementary schools in the district. The school has 
existed for 4 years.  
 
Door-to-door transportation is provided with dedicated bus routes coordinated by the day care 
centers. Bus rides are 30-60 minutes long. It takes longer to route these children because they 
must be received and met by persons at all times because of their age. 
 
DIBELS (Dynamic Indicators of Basic Early Literacy Skills) is used for data collection. Results 
from DIBELS show that student development gains occur and that children met school readiness 
indicators for Kindergarten, particularly in literacy (the school’s main focus). 

 
Valeska Hinton Early Childhood Center, Peoria, Illinois 

The Valeska Hinton ECE Center (VH) opened in 1993. It is located just west of downtown 
Peoria on property that had previously been occupied by houses. The district had promised to 
build a school at the site after the houses were razed. However, by the time both the site and 
money were available, there was no longer a need for a neighborhood school at that location. As 
a result, the concept of an ECE center to support the needs of the residents of Peoria’s District 
150 was developed. 
 
Along with tremendous community and district support, assistance from Lillian Katz (ISU) and 
Barbara Bowman (Chicago) was enlisted to develop the VH ECE concept. The facility appears 
to be exceptionally well maintained, and the atmosphere was very supportive and positive. The 
building is also occasionally used by local community and business groups for various events. 
 
The principal is Beth Bussan. The school also has a “Family Liaison Coordinator,” Elaine Greer. 
The school’s first principal, Ken Hinton, is currently District 150’s superintendent, and is the 
grandson of Valeska Hinton. Ken Hinton had the freedom to design his “dream school” and 
select the best teachers and staff for VH. 
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VH is part of the Peoria Public School System (District 150), but it operates with seemingly 
great latitude. VH is “not designed around curriculum; it’s designed around families.” VH uses 
projects and a hands-on approach to teach district curriculum. 
 
Children are admitted as early as age 3 and can stay only until they complete 1st grade. There are 
no student enrollment fees. VH also operates a “Baby Room” (newborn to age 2) for siblings of 
students, the cost of which is determined on a sliding scale based on family income. 
 
Current enrollment is 400. There are 12 classes of Pre-K, 4 classes of Kindergarten, and 2 classes 
of 1st grade. Student selection criteria are intended to create “balance” among gender, ethnicity, 
socio-economic background, and geography (within Peoria city limits). Approximately 80% of 
the students come from low-income families. Breakfast and lunch is served in each classroom. 
 
VH is a year-round school; students attend the same number of days as in other schools but the 
school days are spread over 12 months instead of 9. Core school hours are 8:45 – 3:15. There is 
also extended care in the morning, afternoon, and during school breaks. Bus transportation is 
shared with Roosevelt, a local K-8 magnet school. 
 
Each classroom has one teacher and one teacher’s assistant. Teachers visit students at home 
twice per year. These informal visits are a way of connecting school with family. Parent 
participation in the school is mandatory and is tracked by stamped markings on parents’ cards; 
36 stamps are needed during a year to be eligible to re-enroll. In addition to funding from the 
district, there are numerous other sources of funding such as Title 1, Early Head Start, Head 
Start, Pre-K for All, Set-Aside Grant, etc.  
 
Also important are the many community partnerships, including Head Start, Red Cross, Peoria’s 
Children, Bradley University, United Way, local churches, Special Olympics, PCCEO (Peoria 
Citizens’ Community for Economic Opportunity), etc.  
 
VH has two primary challenges: 

• When older siblings complete the VH program and transfer to a traditional school to 
begin 2nd grade, very often their younger siblings that attend VH also leave the program.  
This is a significant factor in why they have only one-third as many Kindergarten classes 
as Pre-K, and only half as many 1st grade classes as Kindergarten classes. 

• They are currently unable to prove how effective their programs are. Although the school 
has been in operation for 15 years, there is minimal longitudinal data. They are just now 
discussing going back to track and compare standardized test scores of former VH 
students against a control group. 
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APPENDIX B 
Two-Way Immersion Magnet Schools 

Type of program - Spanish English Immersion School - Milwaukee Public Schools -
http://www2.milwaukee.k12.wi.us/spanish_imm/ 

For 3rd - 5th grades, 80% of instruction is in Spanish with 20% in English. 

Target population - students whose parents want them to become bilingual 

Student performance - " Our students have always fared very favorably on the State's and 
District's assessments which are administered in English."  

____________________________________________________________________ 

Type of program - Partial Spanish English Immersion School - Lexington, KY -
http://www.maxwell.fcps.net/about/default.asp 

Half day in English, other half of the day in Spanish.  Students can continue on to a junior high 
school where math, language arts, and science are offered in Spanish. 

Target population - students whose parents want them to become bilingual (> 2/3 white, 10% 
Hispanic) 

Student performance - Higher than district and state averages on every Kentucky Core Content 
test for 4th and 5th grders in both 2005 and 2006 -
http://www.kde.state.ky.us/oaa/implement/School_Report_Card/documents/20062007/Fayette_C
ounty/Fayette_County_Maxwell_Spanish_Immersion_Elem_School.pdf  

___________________________________________________________________ 

Type of program - Spanish Immersion School - Robbinsdale, MN (district of 13,000 students 
like Unit 5) - http://rsi.rdale.org/?sessionid=2d108580d5a747eeb5b9473094386acc&t= 

All instruction is in Spanish. 

Target population - students whose parents want them to become bilingual  

Student performance - Second best reading scores out of 11 elementary schools in the district.  
Grades 3-5, 84% proficient in reading.  District average was 72%.  Math 77% proficient 
compared to district average of 72% - 
http://rsi.rdale.org/modules/groups/homepagefiles/cms/494491/File/dist/district/annual_report/07
Report%20Card_FINAL.pdf?sessionid=2d108580d5a747eeb5b9473094386acc 

____________________________________________________________________ 
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Type of program - K-6 Spanish Immersion School - St. Louis Park, MN - 
http://www.slpschools.org/psi/ 

All instruction in Spanish K-1.  Beginning in second grade, more and more English is used. 

Target population - students whose parents want them to become bilingual  

Student performance - Only two out of the 5 district schools met 100% or AYP targets for 3 
consecutive years.  The Spanish Immersion School was one of those two. 
http://www.slpschools.org/pdfs/account08_5.pdf 

Best reading and math scores for grades 3-6 of all district elementary school - 
http://www.slpschools.org/pdfs/account08_3.pdf 

____________________________________________________________________ 

Other Spanish-English Immersion School links 

Muskegon, MI - http://blog.mlive.com/chronicle/2008/05/spanishenglish_program_attract.html 

Muskegon demographics -http://www.wmsrdc.org/download/county%20profiles/muskegon.pdf 

Eugene, OR - http://schools.4j.lane.edu/buenavista/ 

Eugene demographics - http://www.helloeugene.com/Census.Cfm 

Jacksonville, FL - immersion/Montessori - http://www.magnetprograms.com/k-8.html 

San Diego - plan for fading immersion over the elementary years - 
http://www.longfellowschool.org/about/k8prog.jsp 

 

 


